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Chicago Arts Partnerships in Education (CAPE)
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What is CAPE?




A network of 100 schools (ages 5 years to 18 years) and
artists and arts organizations working in long term
partnerships dedicated to improving public education by

exploring together the roles of the arts in teaching and
learning




moving from
Access to the Arts

~_

to
Active Democratic Participation in the Arts




moving from
false dichotomies (i.e.: intrinsic vs. extrinsic,
integrated vs. direct instruction)

~_

(0]
synthesizing frameworks (i.e.: inter-
disciplinary thinking, exploring student
cognition)




moving from
research on

U

to
research with




A Community of Reflective Practice




A professional development network partnering
with Chicago Public Schools




Working with teachers, artists, and principals




Committed to Student Centered Instruction




Includes contemporary arts practice




Integrated with the academic curriculum




Inquiry based




Community based




Preparing students for success in an information
economy




Involving teachers in their own growth




Committed to innovative approaches to arts
education research




Committed to writing and publishing about the work




Innovative exhibitions and installations




Interested In how students and teachers
and artists think about their work in the arts




Networked to cutting edge colleagues nationally...




...and internationally




Committed to joyful and equitable education for all learners
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Talking Point #1

Layered Research and

Evaluation that engages
practitioners




Action research as part of a layered
research plan with external
researchers and evaluators

Collective and collaborative

development of instrumentation and
research methodologies







Seeing research and
evaluation as part of

professional

development of
teachers, artists, and

administrators




Talking Point #2

Evaluation Questions
that contribute to the field
as well as to individual
program capacity




Examples of evaluation guestions
that contribute to the field:

How do music program professional
development institutes and sessions Impact
teachers " thinking and practice?

What Is the relationship between the strategies
and Instructional approaches used in the
Museum Education Program and the specific
strategies and instructional approaches used
by partner classroom teachers in the class
literacy block?




How do arts programs create a teaching
culture in a school?

How does arts integrated instruction
developed through cross -school
partnerships enhance student
achievement in both the arts and In
other academic content areas?




Talking Point #3
Measurable Indicators
That Inform the Field

Evaluating Teaching

Evaluating Student Engagement

Evaluating Professional Development (not
part of this paper)




Evaluating Teaching

Current research says

TEACHERS DO MATTER

(Darling-Hammond &
Bransford, 2005)




Students who are assigned to several
highly effective teachers in a row have
significantly greater gains in achievement
than those who are assigned to less

effective teachers; furthermore, the
Influence of each teacher has effects that
spill over into later years (Sanders and
Rivers, 1996).




Consider...

Student achievement seems to be
higher when teachers have high
verbal skills as well as strong
knowledge of the content they teach.

(Ehrenberg and Brewer, 1995; Ballou
and Podgursky, 1997)




School change =
Instructional iImpact

The literature often addresses the
challenge of bringing projects or
Innovations to scale. Often the
Innovation barely scratches the
surface BECAUSE It does not reach
Into the classroom In order to
Influence Instruction  (Cuban, 1988,
Elmore, 1996, Coburn, 2003).




Example:

Standards for Effective Practice
WWW.Crede.org

(Center for Research on Education, Diversity and Excellence)

Investigate and collect data about
teacher practices measured against
Standards and relevant Indicators of
Effective Pedagogy




Develop tool for investigating
teacher guality within arts programs

Teachers and Students Working Together
Use instructional group activities in which students and teacher work together to create a product
or idea.

» Developing Language and Literacy. Skills acress all Curriculum
Apply literacy strategies and develop language competence in all subject areas.

» Connecting Lessons to Students’ Lives __ _ _ _
Contextualize teaching and curriculum in students' existing experiences in home, community, and
school.

» Engaqging Students with Challenging Lessons _ _
Maintain challenging standards for student performance; design activities to advance
understanding to more complex levels.

» Emphasizing Dialogue over Lectures _ _ _
Instruct through teacher-student dialogue, especially academic, goal-directed, small-group
conversations (known as instructional conversations), rather than lecture.

The Five Standards articulate both philosophical and pragmatic guidelines for effective education.
The standards students in K-16 classrooms across subject matters, curricula, cultures and
language groups.




Sample section from Instrument:
Standards + arts-specific indicators

During the arts project or unit  this year , please report on the extent to
which these activities occur:

1: Rarely evident 2. Sometimes evident 3: Usually evident
4: Always evident

TEACHERS AND STUDENTS WORK TOGETHER DURING ARTS
PROJECT.

1234 1. Students teach students.
12314 2. Students teach the teacher(s) or artist(s).
1234 3. Students plan and negotiate with each other.

LANGUAGE AND LITERACY SKILLS ARE APPEAR ACROSS THE
CURRICULUM DURING ARTS PROJECT.

1234 4, Students match movement and text.
12314 5. Students use pre and post writes.
12314 6. Students use arts vocabulary.




Evaluating Student Engagement

Example:
ADAPTED FROM NCREL
STANDARDS FOR ENGAGEMENT

Engaged Learning Inventory
G. Burnaford 2005




SAMPLE SECTION

Person completing survey: Date:
Classroom & Grade Level: Cla ssroom teache r’s name:

Role (Teacher, principal, teaching artist, parent, staff member)
School:

Research has shown that the elements noted below are strong indicators of ‘engaged learning.’
Please respond to each item thoughtfully with respect to the specific day and time that you are
observing and assessing. Attach any documentation that may explain your responses.

1. Vision of Learning

Learner is involved in setting goals and choosing t asks

0 = not in evidence 1 = seldom 2= sometimes 3= often 4=consistently/always
Learner is actively developing repertoire of person al learning s trategies

0 = not in evidence 1 = seldom 2= sometimes 3= often 4=consistently/always
Learner is not dependent on concrete rewards

0 = not in evidence 1 = seldom 2= sometimes 3= often 4=consistently/always
Learner is developing ideas in collaboration with o thers

0 = not in evidence 1 = seldom 2= sometimes 3= often 4=consistently/always
Comments:




Three Talking Points

Talking Point #1: Layered
Research and Evaluation

that engages
practitioners




Talking Point #2

Evaluation Questions
that contribute to the field
as well as to individual
program capacity




Talking Point #3: Measurable
Indicators that Inform the Field

Evaluating Teaching

Evaluating Student Engagement

(Evaluating Professional Development)

























Pre Test

Post Test




Artifacts from works In progress




Finished products
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